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Abstract                                                                     
Background/purpose. This article explores the often-overlooked 
perspective of preprimary school teachers on early childhood 
giftedness. It delves into the multifaceted nature of giftedness, 
extending beyond high IQ scores to include exceptional creativity, 
problem-solving skills, and advanced language abilities.  

Materials/methods. This review article provides a brief literature 
review on preprimary teachers’ perspective on early childhood 
giftedness. 

Practical implications. The article highlights the pivotal role of 
preprimary school teachers in identifying and nurturing these young 
gifted minds, despite the challenges they face, such as a lack of 
specialized training and resources. It underscores the pressing need 
for specialized training programs for these teachers, which would 
equip them with the skills necessary to identify early signs of 
giftedness in children and to develop appropriate teaching strategies. 

Conclusion. The article concludes by emphasizing the invaluable 
contribution of preprimary school teachers in understanding and 
nurturing early childhood giftedness, and the importance of investing 
in their training to ensure that gifted children receive the appropriate 
support needed in order to reach their full potential. 
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1. Introduction   
Giftedness in early childhood is a concept that refers to children who demonstrate a significant 

capacity for knowledge and skills that are well beyond what is typically expected for their age (Dai, 
2018). This can manifest in various ways and across different domains. For instance, some children 
might show exceptional abilities in language, have a remarkably large vocabulary for their age, or 
may understand and use complex grammatical structures. They might also show a deep 
understanding of language nuances that are usually grasped much later in life. 

Other children might excel in early mathematics. They might understand and apply 
mathematical concepts that are typically taught in higher grades. They might also show a natural 
inclination towards problem solving and logical thinking, which are key components of 
mathematical ability (León, 2020). Creativity is another domain where giftedness can manifest. 
Gifted children often come up with unique and original ideas, and they might have a keen interest 
in artistic pursuits. They might also approach problems and tasks in innovative ways, demonstrating 
creative thinking and problem-solving skills (Dai, 2018). 

The recognition of such giftedness at an early age has become a significant focus in the field of 
education. Early recognition allows for early intervention and support, which are crucial for the 
child’s development. By recognizing and nurturing these abilities early on, we can provide gifted 
children with the right kind of challenges and stimulation that they need for their intellectual 
growth (Dai, 2018). This can also help them develop a positive self-concept and a love for learning. 
Moreover, early support can also help address some of the challenges that gifted children might 
face, such as feelings of being different, boredom in school, or social and emotional issues. With the 
right support, these children can not only reach their full academic potential, but also grow into 
well-rounded individuals (Wellisch, 2019). 

In brief, giftedness in early childhood encompasses a wide range of abilities and talents. 
Recognizing and supporting these abilities early on can play a crucial role in helping these children 
reach their full potential. This underscores the importance of teacher training, appropriate 
curriculum design, and supportive educational policies in nurturing giftedness in early childhood. 

The perspective of preprimary school teachers is often overlooked in discussions about early 
childhood giftedness, despite their crucial role. These teachers are on the front lines, interacting 
with children during their formative years, a period when signs of giftedness often start to emerge. 
Preprimary school teachers observe children in a variety of contexts and are often the first to notice 
signs of giftedness. They see how children behave, how they interact with their peers, and how they 
approach problem-solving tasks. They also notice when children grasp and apply new concepts 
more quickly or more deeply than their peers. For instance, a teacher might notice a child who 
consistently finishes tasks more quickly than their peers, or who comes up with unique solutions to 
problems. They might observe a child who asks insightful questions, or who shows a deep 
understanding of complex concepts. These could all be considered as signs of giftedness. 

However, identifying giftedness in early childhood can be challenging. Giftedness can manifest in 
many different ways, and not all gifted children will show the same signs. Furthermore, signs of 
giftedness can often be misinterpreted. For example, a child who finishes tasks quickly might be 
seen as impatient or disruptive, rather than gifted. This is why the perspective of preprimary school 
teachers is so important (Koop & Seddig, 2021), since they have the opportunity to observe children 
over time, in a variety of contexts, and in relation to their peers. This gives preprimary school 
teachers a unique insight into each child’s abilities and potential. In conclusion, preprimary school 
teachers play a crucial role in the early identification of giftedness. Their observations and insights 
are invaluable in recognizing and nurturing giftedness in early childhood. However, their 
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perspective is often overlooked in discussions about giftedness, and more needs to be done to 
appropriately acknowledge and support their role (Dal Forno et al., 2015). 

Despite their pivotal role, the insights and experiences of preprimary school teachers are not 
often highlighted. These teachers may face challenges such as a lack of resources or training in 
identifying and supporting gifted children. They may also struggle with balancing the needs of gifted 
children with those of their peers. This article aims to bring these unique insights and experiences 
to the fore. By understanding the challenges and opportunities from the preprimary school 
teachers’ perspective, we can better support them in nurturing young gifted minds. This, in turn, 
can contribute to a more inclusive and effective educational environment for all children. In 
conclusion, the perspective of preprimary school teachers is invaluable in the discourse on early 
childhood giftedness. Their unique insights and experiences can guide us in developing strategies 
and interventions that truly cater to the needs of gifted children. 

2. Understanding Giftedness in Early Childhood 

When discussing giftedness in early childhood, it is crucial to understand that it extends beyond 
just high IQ scores. While a high IQ score can indeed be an indicator of giftedness, it is not the sole 
measure (Horowitz et al., 2009). In fact, relying solely on IQ scores can lead to a narrow and 
incomplete understanding of giftedness, which is a multifaceted concept that encompasses a wide 
range of abilities and talents. It is not just about cognitive abilities, but also includes areas such as 
creativity, leadership, artistic talents, and much more. For instance, a child might exhibit 
exceptional abilities in music or art, show advanced problem-solving skills, or demonstrate 
remarkable leadership qualities among their peers. These are all aspects of giftedness. 

Moreover, giftedness can manifest differently in different children. Some children might show 
advanced abilities across a wide range of areas, while others might show deep abilities in one 
specific area (León, 2020). Some might excel in academic areas, while others might shine in creative 
or artistic pursuits. It is also important to note that giftedness is not static but can change and 
develop over time. A child’s interests and abilities can evolve, and new areas of giftedness can 
emerge as the child grows and explores different areas (Kettler et al., 2017). 

Therefore, when identifying and nurturing giftedness in early childhood, it is important to 
adopt a comprehensive and flexible approach. This involves looking at a wide range of abilities and 
talents, observing the child in different contexts, and being open to the possibility that giftedness 
can change and evolve over time. In conclusion, giftedness in early childhood is a complex and 
multifaceted concept that goes beyond high IQ scores. It encompasses a wide range of abilities and 
talents, and recognizing this diversity is crucial for effectively identifying and nurturing gifted 
children (Kaya, 2020). For example, a child might show exceptional creativity. This could manifest in 
various ways, such as unique approaches to problem solving, creating intricate stories or artwork, 
or coming up with innovative ideas. Problem-solving skills are another key aspect of giftedness. 
Gifted children often demonstrate an ability to understand complex concepts and solve problems 
that are typically beyond their age level. They may show a keen interest in puzzles, games, or 
activities that require strategic thinking. Advanced language abilities are also a common trait among 
gifted children. They may learn to read at an early age, have a large vocabulary, or show a deep 
understanding of language and its nuances. 

Recognizing these signs early on is crucial for the child’s intellectual and emotional 
development. Early recognition allows for timely intervention and support, which can help these 
children reach their full potential. It also enables parents and educators to provide an environment 
that challenges these children and nurtures their abilities. However, it is important to note that 
every child is unique, and giftedness can manifest in many different ways. Therefore, a holistic 
approach that considers various aspects of a child’s abilities and development is essential when 
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identifying and nurturing giftedness in early childhood. That means, giftedness in early childhood is 
a complex phenomenon that goes beyond high IQ scores. It encompasses a wide range of abilities 
and talents, and recognizing these early on is crucial for supporting the child’s overall development. 

3. The Role of Preprimary School Teachers 

Preprimary school teachers are often the first educators to interact with children in a 
structured setting. Their role is pivotal in the early identification and nurturing of giftedness in 
children (Kettler et al., 2017; Koop & Seddig, 2021). They have the opportunity to observe children 
in a variety of contexts, which allows them to notice signs of giftedness that might not be apparent 
in a different setting. These signs of giftedness can be varied and diverse, reflecting the 
multifaceted nature of giftedness itself. Some children may demonstrate a remarkable command of 
language for their age. This could manifest as an extensive vocabulary, the use of complex sentence 
structure, or an advanced understanding of language nuances. These children might also show a 
keen interest in reading books and for storytelling. 

Gifted children often stand out due to their ability to solve problems that are typically beyond 
their age level. They might show a natural inclination towards puzzles, games, or activities that 
require strategic thinking. Their approach to problem solving might also be unique and creative. 
Creativity is another area where signs of giftedness might emerge. Gifted children often have vivid 
imaginations and come up with original ideas. They might demonstrate a keen interest in artistic 
pursuits such as drawing, painting, or handicrafts, whilst their play can also be characterized by 
complex scenarios and an innovative use of materials. 

Preprimary school teachers, due to their close and regular interaction with the children, are 
often the first to observe these signs. However, recognizing these signs and understanding their 
implications requires specialized knowledge and skills. Therefore, there is a need for professional 
development opportunities that equip preprimary school teachers with the requisite knowledge 
and skills to identify and nurture giftedness in early childhood. 

It is clear that preprimary school teachers play a crucial role in the early identification and 
nurturing of giftedness in children. Their close and regular interaction with children allows them to 
observe the varied signs of giftedness, ranging from the use of advanced language skills and 
exceptional problem-solving abilities to extraordinary levels of creativity. By equipping these 
teachers with the necessary knowledge and skills, we can ensure that gifted children are identified 
early and that they are better able to receive the support they need to thrive. 

However, the role of preprimary school teachers extends far beyond just identification. Once 
they identify potential giftedness, they also have the responsibility of fostering these abilities. This 
involves creating an enriching environment that provides the right kind of stimulation and challenge 
for these young minds (Kaya, 2020). Creating such an environment can involve various strategies. 
For instance, teachers might introduce more complex concepts or provide more challenging tasks 
to these children. They might also encourage them to think creatively or to solve problems by 
presenting situations or problems that require outside-of-the-box thinking. 

Moreover, teachers also play a crucial role in the socioemotional development of gifted 
children. They can help these children navigate the challenges that may come with their giftedness, 
such as feelings of being different, high sensitivity, or perfectionism (Tezcan, 2012). In conclusion, 
preprimary school teachers have a significant role in nurturing giftedness in early childhood. Their 
role is not just about identifying gifted children, but also about providing the right environment and 
support to foster their abilities and help them reach their full potential (Kaya, 2020). This 
underscores the importance of providing these teachers with the necessary training and resources 
to carry out this crucial role effectively. 

https://doi.org/10.22521/unibulletin.2024.131.5


                                                                                   Tomora and Garsamo | 69 

https://doi.org/10.22521/unibulletin.2024.131.5 Published online by Universitepark Press   

4. Challenges Faced By Teachers 

Preprimary school teachers play a crucial role in identifying and nurturing giftedness in 
children. They are often the first to notice signs of giftedness due to their close and regular 
interaction with children. However, despite their pivotal role, these teachers often face several 
challenges that can hinder their ability to effectively support gifted children. One of the primary 
challenges is the lack of specialized training in identifying giftedness. Giftedness in early childhood 
can manifest in various ways, from advanced language skills and exceptional problem-solving 
abilities to extraordinary levels of creativity. Identifying these signs requires specific knowledge and 
skills. Without proper training, teachers might not recognize these signs of giftedness. For instance, 
a child who consistently finishes tasks more quickly than their peers might be seen as impatient or 
disruptive, rather than gifted. 

Moreover, without specialized training, teachers might misinterpret signs of giftedness as 
behavioral issues. For example, a gifted child might ask a lot of questions out of intellectual 
curiosity, but this could be mistaken for disruptive behavior. Similarly, a gifted child might prefer to 
work alone due to their advanced understanding of certain concepts, but this could be 
misinterpreted as antisocial behavior. These misunderstandings can lead to missed opportunities 
for early intervention and support, which are crucial for the child’s intellectual and emotional 
development. They can also lead to frustration for both the child and the teacher, as the child’s 
needs are not being met and the teacher may struggle to manage the child’s behavior. 

In conclusion, while preprimary school teachers play a crucial role in identifying and nurturing 
giftedness in children, they often face challenges due to a lack of specialized training. This 
underscores the importance of providing these teachers with the necessary training and resources 
to identify and support gifted children effectively. Another significant challenge is the limited 
resources available to support gifted children. This could include a lack of appropriate learning 
materials, insufficient time to provide individualized attention, or inadequate facilities. These 
resource constraints can make it difficult for teachers to provide the enriched learning environment 
that gifted children need. 

Lastly, there is often pressure to adhere to a standard curriculum that is designed to cater to 
the average student, and as such may not provide the level of challenge and stimulation that gifted 
children need for their intellectual growth. Teachers might find it difficult to modify the curriculum 
to suit the needs of gifted children, especially in settings where there is a strong emphasis on 
standardized testing. 

In conclusion, while preprimary school teachers play a pivotal role in nurturing giftedness in 
early childhood, they often face challenges that can make this task difficult. Addressing these 
challenges requires systemic changes, such as providing specialized training for teachers, allocating 
more resources for gifted education, and allowing flexibility in the curriculum to cater to the needs 
of gifted children. By doing so, we can better support teachers in their crucial role and ensure that 
gifted children receive the support they need to thrive. 

5. The Need for Specialized Training 

Preprimary school teachers play a pivotal role in the early identification and nurturing of 
giftedness in children. They are often the first to observe signs of giftedness due to their close and 
regular interaction with the children. However, without specialized training, these teachers may not 
be fully equipped to handle the unique challenges that come with this role (Vreys, 2018). Giftedness 
in early childhood can manifest in various ways, and it takes specific knowledge and skills to identify 
it accurately. Without proper training, teachers might overlook signs of giftedness or misinterpret 
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them as behavioral issues. For example, a child who consistently finishes tasks more quickly than 
their peers might be seen as impatient or disruptive, rather than gifted. 

This is why there is a pressing need for specialized training programs for preprimary school 
teachers. These training programs should aim to equip teachers with the skills to identify early signs 
of giftedness. This could include training on various aspects of giftedness, such as intellectual 
abilities, creativity, leadership potential, and specific academic aptitude (Vreys, 2018). For instance, 
training on intellectual abilities could help teachers understand how gifted children process 
information differently, and how they might demonstrate advanced understanding of concepts. 
Training on creativity could help teachers recognize and nurture creative talents in children, such as 
original thinking or exceptional problem-solving abilities. Training on leadership potential could 
equip teachers to identify and foster leadership qualities in gifted children, such as initiative, 
confidence, and the ability to influence others. Training on specific academic aptitude could help 
teachers identify children who show exceptional ability in a specific academic area; for example, in 
mathematics or language or the arts. 

Moreover, teachers should be trained to observe and interpret behaviors and abilities that 
might indicate giftedness. This includes recognizing advanced language skills, exceptional problem-
solving abilities, or extraordinary creativity. For example, a child who uses complex sentences or 
advanced vocabulary for their age might be demonstrating giftedness in language skills. Similarly, a 
child who comes up with unique solutions to problems might demonstrate exceptional problem-
solving abilities. 

Furthermore, specialized training programs for preprimary school teachers are crucial in 
supporting the early identification and nurturing of giftedness in children. By equipping teachers 
with the necessary skills and knowledge, we can ensure that gifted children are identified early and 
receive the support they need to thrive. In addition to identification, these training programs should 
also focus on developing appropriate teaching strategies for gifted children. This could involve 
training on differentiating instruction to meet the unique learning needs of gifted children, creating 
an enriched learning environment, and using appropriate assessment tools. 

Moreover, these training programs should also address the socioemotional needs of gifted 
children. Teachers should be trained to understand and address the unique challenges that gifted 
children might face, such as feelings of isolation, perfectionism, or high sensitivity. In conclusion, 
specialized training programs for preprimary school teachers are crucial in supporting the early 
identification and nurturing of giftedness in children. By equipping teachers with the necessary skills 
and knowledge, we can ensure that gifted children receive the support they need to thrive. 

5. Conclusion 

The perspective of preprimary school teachers is invaluable in understanding and nurturing 
early childhood giftedness. These teachers interact with children during their formative years, a 
period when signs of giftedness often start to emerge. Their observations and insights, therefore, 
play a crucial role in the early identification and support of gifted children. Preprimary school 
teachers are often the first to notice if a child demonstrates advanced abilities or shows a keen 
interest in certain areas. They can observe the child’s behavior, their interaction with peers, their 
problem-solving skills, and their ability to grasp and apply new concepts. As such, their perspective 
is critical in recognizing and understanding the unique needs of gifted children. 

However, without specialized training, these teachers may not be fully equipped to identify 
signs of giftedness or to effectively support gifted children. This is where the need for specialized 
training programs comes in. Specialized training can equip teachers with the knowledge and skills 
needed to identify giftedness in early childhood. It can provide them with strategies to nurture 

https://doi.org/10.22521/unibulletin.2024.131.5


                                                                                   Tomora and Garsamo | 71 

https://doi.org/10.22521/unibulletin.2024.131.5 Published online by Universitepark Press   

gifted children’s abilities and to create an enriching learning environment that caters to their needs. 
Such training can also help teachers understand the socioemotional needs of gifted children and 
provide them with strategies to support their overall well-being. 

Investing in specialized training for preprimary school teachers is a strategic move that can 
have far-reaching benefits. These teachers are often the first to interact with children in an 
educational setting, and they play a pivotal role in identifying and nurturing giftedness in children. 
However, without the right training, they may not be fully equipped to handle the unique 
challenges that come with this role. Specialized training can equip these teachers with the 
knowledge and skills needed to identify early signs of giftedness and to effectively support gifted 
children. This includes understanding the various manifestations of giftedness, recognizing the 
signs, and knowing how to provide the right kind of support. 

This investment in training can lead to early identification of giftedness, which is crucial for 
providing timely support. Early identification allows for interventions to be put in place that cater to 
the unique needs of gifted children. This could include differentiated instruction, enrichment 
programs, or individualized learning plans. Moreover, trained teachers can provide an appropriate 
learning environment for gifted children. This involves creating a classroom environment that 
challenges these children intellectually and nurtures their abilities. It also involves understanding 
and addressing the socioemotional needs of gifted children, who may face challenges such as 
feelings of isolation, perfectionism, or high sensitivity. 

All of these factors can help gifted children reach their full potential. By providing the right 
support early on, we can help these children develop their abilities, foster a love for learning, and 
build a strong foundation for future academic success. In conclusion, the perspective of preprimary 
school teachers is critical in understanding and nurturing early childhood giftedness. Their insights 
and experiences can guide us in developing effective strategies and interventions. By investing in 
their training, we can ensure that gifted children receive the support they need to thrive. This 
underscores the importance of recognizing and valuing the role of preprimary school teachers in 
supporting gifted children. 
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