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Influence of Social Networking Sites as a

Teaching Aid on Students’ Academic
Performance and Satisfaction Level

Faieza Chowdhury
ABSTRACT

Background/purpose — Social Networking Sites (SNSs) and social media
have revolutionized daily life practically worldwide, providing
opportunities to connect with others from almost anywhere in the world
and at any time. As a nation, Bangladesh is one of the largest users of
social media as people from all age groups spend much of their time as its
users. Although SNSs can create certain problems such as lack of privacy
and cyberbullying, it can also provide users with various benefits too. In
this study, we explore the influence of SNSs on students’ academic
performance and satisfaction levels in Bangladesh.

- Syka Parvin - Aruna Anwar

Materials/methods — A preliminary survey was conducted with 100
students in Bangladesh at the tertiary level to gather data on how SNSs as
a teaching tool in the class can influence their academic performance and
satisfaction. The STATA statistical software was utilized to conduct t-test
and to generate the results.

Results — The findings indicate that although the difference in academic
performance of both the control and experimental groups remained
statistically insignificant, students from the experimental group expressed
higher levels of satisfaction in terms of learning.

Conclusion — The study highlights the efficacy of incorporating popular
social networking sites (SNSs) such as Facebook as tools in the classroom
which can help students to enhance their learning.

Keywords — Student satisfaction, Student performance, Social network,
HEls, Bangladesh.
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1. INTRODUCTION

Globally, the Internet has become an essential avenue of collaboration in both the
professional and personal lives of most citizens, having transformed the way that many
people now choose to interact. Cyberspace has become more than just a means to search
for information. Living in this age of connectivity, the mammoth expansion of the Internet
has had a significant influence on the development of how students worldwide undertake
their learning, as well as providing a means for networking and socializing. At present, the
connectivity boom has brought us all closer together, irrespective of terrestrial limitations or
cultural or political division. The varied range of communication tools now widely available
have enabled millions around the world to use facilities such as Internet search engines,
online websites, e-mails, e-newspapers, Internet banking, Internet calling, live chatrooms
and direct messaging services, live streaming, online shopping, conferencing, multimedia
sharing, online news rooms, social networking, online education, virtual classrooms, and
many more besides. The connectivity phenomenon has been facilitated by the explosion of
Internet availability, with, for example, online social networking sites having gained
prominence almost universally (Joinson, 2008).

A significant number of benefits have been linked to social networking sites (SNS), made
available through the affordances on the Internet’s pervasive connectivity. However, it has
also been said to hold controversial influence over students, especially when it comes to
their academic commitment, learning, and performance. The trend of spending many hours
online is commonplace amongst the urban youth, for whom online social networking is still
on the increase (Rahman, 2011). The focal point of social networking is the creation of an
avenue for the exchange of thoughts, knowledge, and networking within a global
community. Significant transformation has been noted with an ever-expanding array of
artificial intelligence applications that utilize social networking sites that enable students to
remix, re-contextualize, and interconnect diverse cultures and practices in the acquisition of
knowledge, whilst establishing areas of affinity amongst their peers and within the wider
Internet-based community. Educators have contemplated on ways to best integrate these
practices into teaching, not only so as to take advantage of their students’ connectivity
through today’s digital tools, but also as a means to improving their analytical skills and
techniques when engaging in SNSs due to the ever-increasing number of users engaged in
the use of such platforms (Hamid et al., 2015). Thus, the rising pace of technological
advancement with the ever-increasing creative development of novel resources in social
networking sites has pushed educators and students alike to concede what it means to be
literate in the 21st century.

SNSs such as Facebook, Myspace, and Blogs facilitate authentic forms of communication
as part of class assignments with the aim being for students to apply and extend what they
have learned during their formal class-based education (Arnold & Paulus, 2010; Delello et al.,
2015; White & Hungerford-Kresser, 2014). As each social networking site has its own unique
affordances and limitations in terms of facilitating the experiences of today’s learners, a
more detailed look at the influences of SNSs alongside classroom lectures is considered vital.
This emphasis is necessary so as to develop awareness in educators of how digital
technologies can make it simpler for students to experience a wider perspective of sharing
what they learn. Hence, with continual growing usage of social networking platforms for
pedagogical purposes, and the need to examine and further understand how students can
benefit from the usage of social cyberspaces for educational purposes, examining how SNSs
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can enhance student learning and satisfaction levels may contribute to the discussion on the
educational application of SNSs.

The majority of users of SNSs in Bangladesh are youngsters and are therefore
considered as “Digital Natives.” The most common users are students at the tertiary level of
education, which could potentially influence their academic performance and knowledge
acquisition processes. SNSs certainly offer vast potential through real-time online learning,
which may appear more innovative than conventional e-learning platforms. Thus, being an
inseparable part of this globalization, there is a need for higher education policymakers in
Bangladesh to appropriately link students usage of social networking with their academic
performance, satisfaction levels, and their learning in order that this new generation may
make best use of the technological developments available to them. From the hundreds of
social networking sites on offer, the following are the more widely used in Bangladesh:
Facebook, Viber, WhatsApp, Instagram, and LinkedIn. Facebook.com is the most popular
social networking site in Bangladesh, attracting a large number of domestic and international
users due to its provision of easily adaptive and interactive services that can be arranged
according to each user’s preferred interests and activities (Helou et al., 2012).

There has been considerable prior research into the impact of SNSs on students’
academic performance; however, studies in the context of higher education institutions in
Bangladesh have been quite limited in number. In the context of Bangladesh, there have
been hardly any studies which have significantly examined the potential effects of social
networking site usage on students’ academic performance or their satisfaction levels at the
tertiary level of education. Hence, in order to address this gap in the literature, the current
study primarily offers an attempt to identify whether or not the use of social networking
sites by university students has any tendency to influence their academic results or their
levels of satisfaction in the context of Bangladesh.

Thus, the current study examines the perception of online social networking in relation
to users’ academic performance excellence and students’ satisfaction in learning. The
research questions proposed in the study offer a two-pronged approach: (1) Does the use of
online social networking sites by students impact on their academic performance? (2) What
influence does online social networking have on students’ satisfaction levels? The
participants selected for the current study were drawn from a population of undergraduate
students belonging to a particular department from a private university in Bangladesh. Thus,
the current study employs a quantitative approach to explore the influences of SNSs on
students’ academic performance and satisfaction levels. It is believed that the findings of the
study will enable policymakers, academicians, and university authorities to better
understand how best to utilize online social networking sites so as to enhance student
learning.

2. LITERATURE REVIEW
2.1. Positive Influences of SNSs on Students

The development of different social media applications that cater to the needs of
students’ different learning styles impels students towards social media-based learning
(Balakrishnan & Gan, 2016). Use of social media in education can positively affect students’
experience of deep learning, is a supportive instrument for both students and educators
(Stathopoulou et al.,, 2019), and facilitates ease of availability of academic information,
reducing overhead in terms of time, effort, and cost to obtain such information (Aljuboori et
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al., 2020). Different social media applications can contribute to the development of
students’ writing and cognitive skills, and have also been shown to increase their
commitment towards vocational learning (Jackson et al., 2018). Adoption of social media
applications in the higher education context for learning activities can positively influence
students’ satisfaction levels as well as their academic performance (Alamri et al., 2020; Al-
Rahmi et al., 2019).

According to empirical research conducted in Malaysia on the identification of student
perceptions regarding the use of social media for learning purposes, the study concluded
that, academic and social activities, as well as information exchange can be accelerated
through the usage of various different social media platforms. Social media has been shown
to facilitate interaction between faculty members and students outside of the physical
classroom setting, which in turn enhances the learning environment and the students’
engagement in the classroom (Hamid et al., 2015; Sugimoto et al., 2015). The multiple
features of social media allow for communication with friends and peers, holding discussions
about current topics, as well as sharing and watching news and current affairs, etc. (Hajli &
Lin, 2014). Social media can also help to facilitate an interactive environment that stimulates
both social and peer-based learning (Hajli & Lin, 2014).

Negative Influences of SNSs on Students

On the contrary, a negative relationship between the excessive use of social media and
academic performance has been reported in a number of studies (Ahmadi & Zeinali, 2018;
Azizi et al., 2019). Use of social media’s multiple features can reduce the amount of time
dedicated to academic activities (Lepp et al., 2015). Upadhayay and Guragain (2017)
conducted a study on medical students that reflected that students who use social media
more than average report poor academic achievement and a lack of concentration in the
classroom. Excessive use of social networks can produce stress that may hamper students’
academic performance (Gabre & Kumar, 2012) and may also contribute to fatigue and lack
of proper sleep which can negatively affect their ability to concentrate on studying and
learning (Bijari et al., 2013). Cyber security issues are also of significant concern amongst
students who regularly use social media platforms (Aljuboori et al., 2020; Mirabolghasemi et
al., 2016). Transgressions in terms of privacy and even blackmail are the potential negative
impacts of social media usage. A study conducted with students in Germany revealed a
positive relationship between addiction to Facebook and narcissism and mental health
issues such as anxiety, stress, and depression (Brailovskaia & Margraf, 2017). Addiction to
social media can adversely affect the mental health of students, with those who use it
excessively reportedly suffering from stress, anxiety, or depression (Gasper et al., 2016;
Hawk et al., 2019).

Addiction to social media can also hamper students’ self-esteem. In a study conducted
by Hawi and Samaha (2017), it was revealed that the more a student is addicted to the use
of social media, the lower their level of self-esteem was likely to be. Students’ cognitive
development can be retarded by excessive social media usage, and can also contribute to
the social isolation of some students. In a study with 1,839 college students, Junco (2012)
concluded that the more time that students spend using Facebook, the lower their GPA is
likely to be as the use of social media can negatively affect academic performance (Jacobsen
& Forste, 2011; Junco, 2012).
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The relationship between gender and social media usage has been confirmed by studies
conducted in Iran on medical sciences’ students. Azizi et al. (2019) reported that addiction to
social media was found to be significantly higher amongst male students when compared to
their female peers. There is reportedly a variation in attitude towards social media usage
between students and their teachers. A study conducted in Australia revealed that use of
Facebook for education garners a positive attitude more for students than for their teachers
(Connolly et al., 2019). Manca and Ranieri (2016) studied a large number of university
teachers in Italy and revealed that the academics were not much interested in incorporating
social media devices into their teaching practices because of institutional constraints, privacy
limitations, as well as cultural and pedagogical issues.

Prior Studies in Bangladesh

Khanam (2020) surveyed 154 undergraduate Accounting students in Bangladesh in
order to identify any relationship between their use of social media and their academic
performance. The study revealed that the use of social media for academic purposes can
positively affect students’ academic performance through the online sharing of academic
materials and the comprehension of academic topics. However, the study also reported that
the use of social media for the completion of course-based activities such as assignments
and presentations may negatively impact on the academic performance of Accounting
students. A similar finding was supported by Jahan and Ahmed (2012), whose study reflected
that students in Bangladesh are not that interested in the use of social media for course-
related tasks such as quizzes, exams, or tests. The students showed reluctance towards the
use of social networking sites for class-based discussions that involved teachers and
students. Newaz and Karim (2016), in their study of undergraduate students at private
universities in Bangladesh, found that most students used more than two social networking
applications.

Another study, conducted by Biswas et al. (2020), aimed to discover the perceptions of
university students regarding their usage of mobile devices for educational purposes during
the COVID-19 pandemic. They demonstrated that most of the students frequently used
various social media applications including Facebook (80.8%), YouTube (69.7%), Google+
(50.0%), and WhatsApp (41.0%). The study also reported that the participant students
showed a positive attitude towards mobile device usage in terms of flexibility of learning, as
it helped them to learn at any time of day or night and in any situation such as during the
pandemic. Munshi et al. (2018) conducted a study with postgraduate students in exploring
the perceived usefulness of various social networking sites. The study revealed that
Facebook and YouTube were the two most widely used social networking sites among the
participant higher education students, with most having reported that social media was seen
as helpful when used for academic purposes. The students also reported that discussions,
group studies, communication with teachers, and also information sharing were accelerated
through the use of social media. Islam and Hossin (2016) found that a relationship exists
between gender and Internet addiction amongst graduate students, and that male students
were addicted to the Internet more than their female counterparts. They also reported a
strong association exists between psychological distress and the overuse of Internet-based
media. Rahman (2018) reported that university students became addicted to the Internet at
the middle stage of their studies; as in their third or fourth year, or what is termed the
“upper level.” The students were said to spend between 4 and 5 hours using the Internet
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daily. Kabir et al. (2014) concluded that the amount of time spent by students on their
regular usage of different social media had a negative effect on their academic results.

Conversely, in a study conducted by Mouri and Arshad (2016) on business students at
private universities in Bangladesh, the use of social media was not found to negatively
impact on the study time of the students, but rather that it helped provide them with the
latest study-related information and class materials. The authors of the study also found that
students’ usage of social media for academic purposes had a neutral impact (neither
negative or positive) on their academic performance. Mahmuda (2016) reported certain
challenges to the adoption of online education or technology-based education in Bangladesh
in a study with the students and teachers of a private university in Bangladesh. Lack of
proper teacher training, high costs of delivering teaching and learning, scope for plagiarism
or cheating by students, and social networking sites were some of the challenges reported
associated with online education in Bangladeshi higher education.

The current study mainly aimed to examine the impact of social networking site
usage on students’ academic performance and satisfaction at the tertiary level in
Bangladesh. The researchers of the study attempted to understand the impact of students
using social networking sites by comparing two classes, with one class of students who
utilized social networking sites as an aid to their learning process, whilst another class did
not utilize any SNSs. The key objective of the current study, therefore, was to evaluate the
impact of social networking sites on students’ academic performance and levels of
satisfaction, through exploring answers to the following two key research questions:

e Does the usage of social networking sites (SNSs) in the class affect students’ academic
performance?

e Does the usage of social networking sites (SNSs) in the class influence the satisfaction
level of students?

3. METHODOLOGY
3.1 Data Collection

The researchers utilized both primary and secondary data, where information was
gathered from diverse sources including journal articles, books, archives, university
databank, and the Internet, etc. Saunders et al. (2007) opined that the method for
collecting research data is linked to the research approach adopted in a study. Using
secondary sources as a preliminary step in gaining insights into what the research entails
can help put it into the right perspective. Hence, in the current study, data were collected
from various secondary sources including books, articles, journals, newspapers, etc.

The primary data of the study was collected by conducting a survey with a self-
administered questionnaire. A survey involves acquiring information about one or more
groups of people about their characteristics, opinions, attitudes or previous experiences
by asking the participants certain questions and then tabulating their answers (Leedy &
Omrod, 2005), and is a method frequently used by researchers to collect information from
individuals or groups of individuals. The self-administered questionnaire was employed in
the current study due to its cost-effectiveness and the ease of collecting data without
personal contact, which was of significant relevance during the COVID-19 pandemic.
Moreover, in using this technique it was possible to collect data from a large number of
participants over a short period of time. According to Fink (2003), self-administered
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mailed questionnaires cost 50% less than telephone interviews, and 75% less than face-to-
face interviews.

3.2. Sampling Technique

In order to conduct a successful academic survey, the validity and reliability of the
selected technique is paramount. Babbie (1990) stated that validity was “the extent to
which an empirical measure adequately reflects the real meaning of the concept under
consideration”, whilst reliability was “a matter of whether a particular technique, applied
repeatedly to the same object, would yield the same result each time”. Hence, in order to
ensure that the results of a research remain credible, it is vital to choose an appropriate
sampling technique. In the current study, the population being studied consisted of
undergraduate students from a selected private university in Bangladesh. In order to
conduct the study, the selection of participants was based on the convenience sampling
technique, with 100 undergraduate students selected who were each enrolled in their
second year of study within a BBA program, and taking a Managerial Accounting course
with a specific course teacher. The chosen university is a well-reputed private institution in
Bangladesh considered to have a diverse student population. However, the researchers
ensured that the participants selected for the current study were homogenous in nature
as in that both classes were formed with students in their second year of undergraduate
study, taking the same course, and were taught by the same teacher during the summer
semester of 2020. Moreover, all of the selected participants had a similar demographic
and socioeconomic background in terms of their age group, family circumstances, and
level of family income.

In order to determine which particular class was to be the Experimental Group, the
researchers applied the flipped-coin technique, and it was determined that Section 4
would serve as the Experimental Group, whereas Section 5 would be the Control Group.
The students of the Experimental Group were informed prior to the experimental
application that a particular type of social networking site would be utilized as a teaching
aid in their class. The Experimental Group students then used various social networking
site features such as discussing lecture notes with peers using the chat box, posting class
messages, and sharing lecture notes and videos, etc. On the other hand, the Control
Group students were delivered the same lectures by the same teacher, but without the
use of the social networking sites during the teaching they received. Hence both the
Experimental Group and the Control Group were delivered 24 similar lectures, and at the
end of the semester, students from both groups sat an identical comprehensive
examination. Moreover, both the groups completed a course evaluation questionnaire as
a means for providing feedback on the course and also regarding their satisfaction with
the teaching they received.

A major concern held by the researchers was whether or not the selected
participants should be informed about the research prior to the experiment. Although
some researchers such as Punch (1986) have argued in favor of covert research, other
researchers such as Clark (1995) and Kiegelmann (1996) have stated that informing
participants about a research prior to the study being applied allows researchers to obtain
a better quality of data as the participants can share their experiences honestly and
provide feedback in a more appropriate manner. Hence, any sort of participation in the
current study was voluntary in nature as the students were informed about the study at
the beginning of the semester.
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Hypotheses

This is a quantitative study where the primary objective was to test the following
hypotheses:
H1 The class where SNSs are used will achieve a better level of academic
performance according to their exam scores at the end of the semester.
H2 The class where SNSs are used will experience greater learning satisfaction
according to their self-disclosed course evaluation ratings.

4. FINDINGS AND DISCUSSION

To test Hypothesis 1 (“The class where SNSs are used will achieve a better level of
academic performance according to their exam scores at the end of the semester”), a
comprehensive examination was conducted that used an identical question paper for
students in both classes (i.e., both the Experimental Group and the Control Group).

Scores from the examination revealed that the students from the Experimental Group,
who received instruction with SNSs applied as a teaching aid, achieved an average score of
54.02; whereas, the those from the Control Group achieved an average score of 53.18. As
can be seen, the magnitude of difference between the mean scores of the Experimental
Group and Control Group was minimal. A descriptive statistical independent sample t-test
was conducted in order to ascertain if the difference in the mean average scores was
statistically significant, as it is the most appropriate form of statistical analysis for two
homogeneous groups, as in the current study.

As shown in Table 1, the Experimental Group, which used the SNSs during their course,
achieved a mean score of 54.02. In contrast, the mean score for the Control Group, who did
not use the SNSs in their learning, was 53.18. Therefore, it may be said that the mean scores
indicated that the performance of the Experimental Group outperformed the Control Group.
The researchers then performed a t-test so as to find out whether or not the dissimilarity
between the two mean groups’ scores was statistically significant. The t-test value was
calculated as being .545 and the significance was p =.724, which, being greater than .05,
indicates that the difference between the groups’ mean score was statistically insignificant.
As such, it may be said that there was not much difference between the performance of the
students from the Experimental Group and the Control Group. Therefore the null hypothesis
is accepted and the alternative hypothesis is rejected.

Finally, in order to test the Hypothesis 2 (“The class where SNSs are used will experience
greater learning satisfaction according to their self-disclosed course evaluation ratings”), the
course evaluation ratings provided by the students at the end of the semester were utilized.
In this evaluation, the students were asked to rank certain aspects of the course and the
teaching they received such as class preparation, course design, class participation, class
materials, communication and delivery, and teaching methods, etc. In the Experimental
Group, where SNSs were adopted, the students reported a higher level of satisfaction with a
mean rating of 4.95 (from a maximum of 5.00). On the other hand, the Control Group
students gave a lower rating of 4.80, which indicated a lower satisfaction level with the
course and teaching, even though their lectures were delivered by the same course
instructor. Moreover, in one key parameter of the course assessment, “Teaching Method,”
the Experimental Group gave a much higher score of 4.92 compared to the Control Group
who gave a mean score of 4.55 for the same component. This finding indicates that although
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the difference in the students’ performance between the two study groups was statistically
insignificant, the students in the Experimental Group expressed a greater level of satisfaction
in the teaching and learning they received compared to those in the Control Group. Hence
based on these findings, Hypothesis 2 was accepted.

Table 1. Results of the Study

Participants Number of Average Score on Course Evaluation

Students Comprehensive Exam Ratings
(Max. total score = 60) (5-point scale)

Section 4 45 54.02 4.95

(Experimental

Group)

Section 5 55 53.18 4.80

(Control

Group)

5. CONCLUSION

The aim of the current study was to examine the influence of using social network sites
in teaching and learning on the performance and satisfaction of undergraduate students at a
higher education institution in Bangladesh. The findings provide a platform towards an
improved understanding of social media, its usage in higher education, and the subsequent
influence on university students. Whilst this study is by no means deemed fully
comprehensive, the findings provide for a scenario that may be reflective of a widely
emergent behavioral pattern concerning university students in Bangladesh.

The findings provide two main conclusions. First, the undergraduate students of the
selected private university use social networking sites primarily to connect with and keep in
touch with their friends, peers, and family. These students spend a substantial amount of
time using SNSs, but it was not shown to hamper their studies or negatively affect their
academic grades. One reason behind this finding may be that these students also engage in
various academic activities such as group studying, research, information gathering, and
online study discussions whilst logged onto SNSs.

Second, this study also indicates that although the performance of the participant
students did not vary much based on their usage of SNSs, the students in the class where the
social networking sites were utilized as a learning aid (i.e., the Experimental Group)
expressed a higher satisfaction level in the overall course and teaching according to their
course evaluation ratings given at the end of the semester.

In addition to these findings, the study made several literary contributions to the
discussion on the usage of social networking sites in higher education learning and teaching.
The study found that the majority of the participant students had access to the Internet and
to mobile devices and had full knowledge of social networking sites such as Facebook. As a
result, they visited their social networking sites frequently and spent a significant amount of
time online each day. The findings of this study further highlighted the efficacy of
incorporating popular social networking sites (SNSs) such as Facebook as a tool in which
students can actively explore and apply course-related ideas, and to disseminate what they
had learned. When designed carefully and affiliated diligently with academic learning, the
integration of SNSs in HEls in Bangladesh, it is suggested that informal learning could be
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proven as more effective than traditional classroom learning. Furthermore, the multimodal
features of SNSs magnify the choices now open to students in using various different modes
of derive new meaning from learning scenarios and to navigate different ways of articulating
ideas.

Although the study adds to the current literature, it also has certain limitations, such as
its limited sample size and a sample that was elected from a single institution. However, it
was not possible to achieve a larger and broader sample that included multiple institutions
due both to the restrictions imposed for tackling the COVID-19 pandemic, and also the
constraints of time.

It should be noted here that only the quantitative technique was adopted in this study
to explore the influence of SNSs on the students’ academic performance and satisfaction
level. Thus, further studies may be designed that adopt the mixed-method technique,
utilizing both quantitative and qualitative approaches. Moreover, as studies on SNSs in the
tertiary educational setting are limited in Bangladesh, this study may serve as a point of
reference for future studies in this area. Further research may be conducted according to a
wider spectrum that takes its focus on the demographics, geographical, and socioeconomic
dimensions (such as age, gender, location, etc.) so that the findings of the current study may
be generalized.

DECLARATIONS

Author Contributions Each step of the research was conducted by the authors together,
based on an understanding of common responsibility. The authors read and approved the
final published version of the article.

Conflicts of Interest The authors declared no conflict of interest.

Ethical Approval All procedures performed in studies involving human participants were in
accordance with the ethical standards of the institutional and/or national research
committee and with the 1964 Helsinki Declaration and its later amendments or comparable
ethical standards.

Funding None.

Data Availability Statement The datasets generated during and/or analyzed during the
current study are available from the corresponding author upon reasonable request.

Acknowledgments None.

REFERENCES

Ahmadi, J., & Zeinali, A. (2018). The impact of social network addiction on academic
achievement of Stu-dents: the mediating role of sleep quality, academic
procrastination, and academic stress. Research in School and Virtual Learning, 6(2),
21-32. https://dx.doi.org/10.30473/etl.2018.5138

Alamri, M. M., Almaiah, M. A., & Al-Rahmi, W. M. (2020). Social media applications affecting

Students’ academic performance: A model developed for sustainability in higher
education. Sustainability, 12(16), Article 6471. https://doi.org/10.3390/su12166471

Aljuboori, A. F., Fashakh, A. M., & Bayat, O. (2020). The impacts of social media on University

students in Iraq. Egyptian Informatics  Journal, 21(3), 139-144.
https://doi.org/10.1016/.€ij.2019.12.003

Universitepark Biilten | Bulletin | 2021 | 10(1): 26-39.


https://dx.doi.org/10.30473/etl.2018.5138
https://doi.org/10.3390/su12166471
https://doi.org/10.1016/j.eij.2019.12.003

Chowdhury, Parvin and Anwar | 3B

Al-Rahmi, W. M., Yahaya, N., Alamri, M. M., Alyoussef, I. Y., Al-Rahmi, A. M., & Kamin, Y. B.
(2019). Integrating innovation diffusion theory with technology acceptance model:
Supporting students’ attitude towards using a massive open online courses (MOOCs)
systems. Interactive Learning Environments. Advance online publication.
https://doi.org/10.1080/10494820.2019.1629599

Arnold, N., & Paulus, T. (2010). Using a social networking site for experiential learning:
Appropriating, lurking, modeling and community building. The Internet and Higher
Education, 13(4), 188-196. https://doi.org/10.1016/j.iheduc.2010.04.002

Azizi, S. M., Soroush, A., & Khatony, A. (2019). The relationship between social networking
addiction and academic performance in Iranian students of medical sciences: a cross-
sectional study. BMC Psychology, 7(1), Article 28. https://doi.org/10.1186/s40359-019-
0305-0

Babbie, E. (1990). Survey Research Methods (2nd ed.). Wadsworth.

Balakrishnan, V., & Gan, C. L. (2016). Students’ learning styles and their effects on the use of
social media technology for learning. Telematics and Informatics, 33(3), 808-821.
https://doi.org/10.1186/s40359-019-0305-0

Bijari, B., Javadinia, S. A., Erfanian, M., Abedini, M., & Abassi, A. (2013). The impact of virtual
social networks on students’ academic achievement in Birjand University of Medical
Sciences in East Iran. Procedia-Social and Behavioral Sciences, 83, 103-106.
https://doi.org/10.1016/j.sbspro.2013.06.020

Biswas, B., Roy, S. K., & Roy, F. (2020). Students Perception of Mobile Learning during COVID-
19 in Bangladesh: University Student Perspective. Aquademia, 4(2), Article ep20023.
https://doi.org/10.29333/aquademia/8443

Brailovskaia, J., & Margraf, J. (2017). Facebook addiction disorder (FAD) among German
students—a longitudinal approach. PLoS One, 12(12), Article e0189719.
https://doi.org/10.1371/journal.pone.0189719

Clark, J. (1995, April 20-22). Ethical and political issues in qualitative research from a
philosophical point of view [Conference presentation]. Annual meeting of the American
Educational Research Association, San Francisco, CA.

Connolly, T., Willis, J., & Lloyd, M. (2019). Evaluating teacher and learner readiness to use
Facebook in an Australian vocational setting. Studies in Continuing Education, 41(1),
61-75. https://doi.org/10.1080/0158037X.2018.1461619

Delello, J. A., McWhorter, R. R., & Camp, K. M. (2015). Using social media as a tool for
learning: A multi-disciplinary study. International Journal on E-Learning, 14(2), 163-
180. https://www.learntechlib.org/p/41291/

Fink, A. (2003). The Survey Handbook (2nd ed.). Sage.

Gabre, H. G., & Kumar, G. (2012). The effects of perceived stress and Facebook on
accounting students’ academic performance. Accounting and Finance Research, 1(2),
87-100. http://dx.doi.org/10.5430/afr.vin2p87

Gaspar, R., Pedro, C., Panagiotopoulos, P., & Seibt, B. (2016). Beyond positive or negative:
Qualitative sentiment analysis of social media reactions to unexpected stressful events.
Computers in Human Behavior, 56, 179-191.
https://doi.org/10.1016/j.chb.2015.11.040

Hajli, M. N., & Lin, X. (2014). Developing tourism education through social media. Tourism
Planning & Development, 11(4), 405-414.
https://doi.org/10.1080/21568316.2014.883426

Universitepark Biilten | Bulletin | 2021 | 10(1): 26-39.


https://doi.org/10.1080/10494820.2019.1629599
https://doi.org/10.1016/j.iheduc.2010.04.002
https://doi.org/10.1186/s40359-019-0305-0
https://doi.org/10.1186/s40359-019-0305-0
https://doi.org/10.1186/s40359-019-0305-0
https://doi.org/10.1016/j.sbspro.2013.06.020
https://doi.org/10.29333/aquademia/8443
https://doi.org/10.1371/journal.pone.0189719
https://doi.org/10.1080/0158037X.2018.1461619
https://www.learntechlib.org/p/41291/
http://dx.doi.org/10.5430/afr.v1n2p87
https://doi.org/10.1016/j.chb.2015.11.040
https://doi.org/10.1080/21568316.2014.883426

Chowdhury, Parvin and Anwar | 37

Hamid, S., Waycott, J., Kurnia, S., & Chang, S. (2015). Understanding students’ perceptions of
the benefits of online social networking use for teaching and learning. The Internet and
Higher Education, 26, 1-9. https://doi.org/10.1016/j.iheduc.2015.02.004

Hawi, N. S., & Samaha, M. (2017). The relations among social media addiction, self-esteem,
and life satisfaction in university students. Social Science Computer Review, 35(5), 576-
586. https://doi.org/10.1177%2F0894439316660340

Hawk, S. T., van den Eijnden, R. J., van Lissa, C. J., & ter Bogt, T. F. (2019). Narcissistic
adolescents’ attention-seeking following social rejection: Links with social media
disclosure, problematic social media use, and smartphone stress. Computers in Human
Behavior, 92, 65-75. https://doi.org/10.1177%2F0894439316660340

Helou, A. M., Ab.Rahim, Z. Z., & Oye, N. D. (2012). Students’ Perceptions on Social
Networking Sites Influence on Academic Performance. International Journal of Social
Networking and Virtual Communities, 1(1), 7-15.
http://www.iaesjournal.com/online/index.php/VirCom/article/view/540

Islam, M. A., & Hossin, M. Z. (2016). Prevalence and risk factors of problematic internet use
and the associated psychological distress among graduate students of Bangladesh.
Asian Journal of Gambling Issues and Public Health, 6(1), Article 11.
https://doi.org/10.1186/s40405-016-0020-1

Jackson, J., Gettings, S., & Metcalfe, A. (2018). “The power of Twitter”: Using social media at
a conference with nursing students. Nurse Education Today, 68, 188-191.
https://doi.org/10.1016/j.nedt.2018.06.017

Jacobsen, W. C., & Forste, R. (2011). The wired generation: Academic and social outcomes of
electronic media use among university students. Cyberpsychology, Behavior, and Social
Networking, 14(5), 275-280. https://doi.org/10.1089/cyber.2010.0135

Jahan, I., & Ahmed, S. Z. (2012). Students’ perceptions of academic use of social networking
sites: a survey of university students in Bangladesh. Information Development, 28(3),
235-247. https://doi.org/10.1177%2F0266666911433191

Joinson, A. N. (2008). Looking at, looking up or keeping up with people? Motives and use of
Facebook. In Proceedings of the SIGCHI conference on Human Factors in Computing
Systems (pp. 1027-1036).

Junco, R. (2012). Too much face and not enough books: The relationship between multiple
indices of Facebook use and academic performance. Computers in Human Behavior,
28(1), 187-198. https://doi.org/10.1016/j.chb.2011.08.026

Kabir, T., Akter, S., & Ferdus, Z. (2014). Exploitation of Social Networking Sites and Its
Impacts on Students Academic Results: A Quest for Correlation or Misspecification in
Bangladesh. Journal of Business and Technology (Dhaka), 9(1), 23-51.
https://doi.org/10.3329/jbt.v9i1.22777

Khanam, Z. (2020). Social Media Use and Academic Performance: A Study on Undergraduate
Accounting Students in Bangladesh. Asian Journal of Accounting Perspectives, 13(2),
78-95. https://doi.org/10.22452/AJAP.vol13n02.5

Kiegelmann, M. (1996, April 8-12). The subject writes back: reflections on ethics in qualitative
research [Conference presentation]. American Educational Research Association
(AERA), New York.

Leedy, P. D.,, & Omrod, J. E. (2005). Practical Research : Planning and Design (8th ed.).
Prentice Hall.

Universitepark Biilten | Bulletin | 2021 | 10(1): 26-39.


https://doi.org/10.1016/j.iheduc.2015.02.004
https://doi.org/10.1177%2F0894439316660340
https://doi.org/10.1177%2F0894439316660340
http://www.iaesjournal.com/online/index.php/VirCom/article/view/540
https://doi.org/10.1186/s40405-016-0020-1
https://doi.org/10.1016/j.nedt.2018.06.017
https://doi.org/10.1089/cyber.2010.0135
https://doi.org/10.1177%2F0266666911433191
https://doi.org/10.1016/j.chb.2011.08.026
https://doi.org/10.3329/jbt.v9i1.22777
https://doi.org/10.22452/AJAP.vol13no2.5

Chowdhury, Parvin and Anwar | 38

Lepp, A., Barkley, J. E., & Karpinski, A. C. (2015). The relationship between cell phone use and
academic performance in a sample of US college students. Sage Open, 5(1).
https://doi.org/10.1177%2F2158244015573169

Mahmuda, M. (2016). Teaching and Learning Through Technology In Bangladesh Higher
Education. International Journal of Scientific & Engineering Research, 7(4), 257-262.
https://www.ijser.org/onlineResearchPaperViewer.aspx?TEACHING-AND-LEARNING-
THROUGH-TECHNOLOGY-IN-BANGLADESHI-HIGHER-EDUCATION.pdf

Manca, S., & Ranieri, M. (2016). “Yes for sharing, no for teaching!”: Social Media in academic
practices. The Internet and Higher Education, 29, 63-74.
https://doi.org/10.1016/j.iheduc.2015.12.004

Mirabolghasemi, M., lahad, N. A., & Rahim, N. Z. A. (2016). Students’ perception towards the
potential and barriers of social network sites in higher education. In T. Issa, P. Isaias, &
P. Kommers (Eds.), Social networking and education, Lecture notes in social networks
(pp. 41-49). Springer. https://doi.org/10.1007/978-3-319-17716-8 3

Mouri, D., & Arshad, C. A. (2016). Social networking in Bangladesh: Boon or curse for
academic engagement?. Management & Marketing. Challenges for the Knowledge
Society, 11(1), 380-393. https://doi.org/10.1515/mmcks-2016-0004

Munshi, S. A., Mostafa, M., & Alam, M. (2018). Uses of social networking sites among
postgraduate students at University of Rajshahi, Bangladesh: A study. DESIDOC Journal
of Library & Information Technology, 38(1), 34-40.
https://doi.org/10.14429/djlit.38.1.11466

Newaz, N., & Karim, A. M. (2016). Motivation Factors for using Social Network Applications:
A Case Study Analysis among Undergraduate Private Universities Students of
Chittagong, Bangladesh. Australian Journal of Business, Social Science and Information
Technology, 2(2), 236-243.
http://www.ajbssit.net.au/index.php/AJBSSIT/article/view/23

Punch, M. (1986). The Politics and Ethics of Fieldwork, Qualitative Research Methods (Vol. 3).
Sage.

Rahman, M. F. (2011, January 21). Net users grow, contents not. The Daily Star.
https://www.thedailystar.net/news-detail-170840

Rahman, M. M. (2018). Addiction of Information and Communication Technology (ICT) and
Internet by the Bangladeshi University Students and Its Impact on Their Future.
International Journal of Information Technology and Computer Science, 10(8), 56-68.
https://doi.org/10.5815/ijitcs.2018.08.08

Saunders, M., Lewis, P., & Thornhill, A. (2007). Research Methods for Business Students.
Pearson.

Stathopoulou, A., Siamagka, N. T., & Christodoulides, G. (2019). A multi-stakeholder view of
social media as a supporting tool in higher education: An educator—student
perspective. European Management Journal, 37(4), 421-431.

Sugimoto, C., Hank, C., Bowman, T., & Pomerantz, J. (2015). Friend or faculty: Social
networking sites, dual relationships, and context collapse in higher education. First
Monday, 20(3). https://doi.org/10.5210/fm.v20i3.5387

Upadhayay, N., & Guragain, S. (2017). Internet use and its addiction level in medical
students. Advances in Medical Education & Practice, 8, 641-647.
https://dx.doi.org/10.2147%2FAMEP.S142199

Universitepark Biilten | Bulletin | 2021 | 10(1): 26-39.


https://doi.org/10.1177%2F2158244015573169
https://www.ijser.org/onlineResearchPaperViewer.aspx?TEACHING-AND-LEARNING-THROUGH-TECHNOLOGY-IN-BANGLADESHI-HIGHER-EDUCATION.pdf
https://www.ijser.org/onlineResearchPaperViewer.aspx?TEACHING-AND-LEARNING-THROUGH-TECHNOLOGY-IN-BANGLADESHI-HIGHER-EDUCATION.pdf
https://doi.org/10.1016/j.iheduc.2015.12.004
https://doi.org/10.1007/978-3-319-17716-8_3
https://doi.org/10.1515/mmcks-2016-0004
https://doi.org/10.14429/djlit.38.1.11466
http://www.ajbssit.net.au/index.php/AJBSSIT/article/view/23
https://www.thedailystar.net/news-detail-170840
https://doi.org/10.5815/ijitcs.2018.08.08
https://doi.org/10.5210/fm.v20i3.5387
https://dx.doi.org/10.2147%2FAMEP.S142199

Chowdhury, Parvin and Anwar | 39

White, J. W., & Hungerford-Kresser, H. (2014). Character journaling through social networks:
Exemplifying tenets of the new literacy studies. Journal of Adolescent and Adult
Literacy, 57(8), 642-654. https://doi.org/10.1002/jaal.306

ABOUT THE CONTRIBUTOR

Faieza Chowdhury is a Lecturer at Southeast University (Bangladesh). She has over 6 years of
experience teaching both undergraduate and postgraduate students at Higher Education
Institutions in Bangladesh. She is also a Reviewer for the Higher Education Skills and Work
Based Learning International Journal (Emerald Publishing). Her main research interests
include educational leadership, educational technology, quality management, and secondary
language in higher education. She has published extensively in many international journals
and participated in international workshops and conferences.

E-mail: faiezac30@gmail.com

ORCID ID: https://orcid.org/0000-0002-0348-9070

Syka Parvin is a Lecturer at Southeast University (Bangladesh), having completed both her
B.S.S and M.S.S in Sociology from the University of Dhaka. She was the former Program
Officer of Manusher Jonno Foundation and her research interests include gender
stereotypes, family issues, and social media.

E-mail: syka.parvin@seu.edu.bd

Aruna Anwar is a Lecturer at Southeast University, having previously lectured at the
University of Information Technology and Sciences (UITS) (both in Bangladesh). She received
her undergraduate degree from UITS and postgraduate degree from the American
International University — Bangladesh (AIUB). Currently she is a Ph.D. research fellow at the
Bangladesh University of Professionals (BUP). Her research interests include work culture,
employment satisfaction, and leadership management.

E-mail: aruna.anwar@hotmail.com

Universitepark Biilten | Bulletin | 2021 | 10(1): 26-39.


https://doi.org/10.1002/jaal.306
mailto:faiezac30@gmail.com
https://orcid.org/0000-0002-0348-9070
mailto:syka.parvin@seu.edu.bd
mailto:aruna.anwar@hotmail.com

